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Abstract 
Using Spencer-Oatey’s (2002, 2004) rapport management approach, this research investigated the role of proficiency when 
responding to particular reprimands. To make this end come true, a six binary Discourse Completion Task was utilized. The 
results revealed intermediate learners claimed autonomy and thus refused to be controlled and also violated respect and 
involvement components more than advanced EFL learners did. Also, intermediate learners tried to restructure the problem by 
depicting empathy and taking an interactional line more than their advanced counterparts did. Advanced EFL learners, on the 
other hand, more frequently respected the cost-benefit considerations.  
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1. Introduction 
Ample research has already indicated cross-cultural discrepancies in the realization and manifestation of 
speech acts. Not only does speech act performance require mastery of linguistic elements, but also it entails 
pragmatic norms associated with the target language. 
A language learner cannot separate himself from the native cultural norms, nor can he claim to acquire a 
language at whatever proficiency level he is, if he is not familiar with the target cultural norms (Bardovi-Harlig & 
Hartford, 1990; Eisenstein & Bodman, 1986;Olshtain & Cohen, 1983). Moreover, Kasper and Schmit (1996) claim 
EFL Intermediate and advanced learners have the same amount of strategies at their disposal when producing and 
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responding to speech acts. 
 
One area of pragmatic development is the study of speech acts. Speech act of reprimand is no exception. 
Reprimands alongside with speech acts such as reproaching and accusations are considered in nature to be impolite 
and intruding on the part of the hearer. 
 
However, previous speech act studies roughly enjoyed politeness taxonomies proposed by Goffman (1976), 
Brown and Levinson (1989), which described politeness as the evaluation of face and treated all languages and 
cultures with the same eye and proceeded to override the importance of culture, this study aims at eliciting 
reprimand response strategies among intermediate and advanced EFL learners using a rapport management 
approach proposed by Spencer_Oatey (2000, 2004). This model is culturally laden and adds sociality rights and 
obligations as well as interactional goals as the other subcomponents of politeness which are contextually and 
culturally sensitive.  
 Bardovi- Harling (1999) claim EFL teachers’ pay more attention to grammatical errors of learners than 
pragmatic ones. Therefore, concerning the discrepancies existing as to manifestation and realization of reprimanding 
response reactions, it can be implied as a signal to EFL teachers to be more cautious about pragmatic errors since the 
production of which according to Wolfson (1989) brings about serious communication breakdowns and in some 
cases may even offend others; However, linguistic errors such as pronunciation and grammar can be easily skipped. 
As a result, teachers as direct practitioners of language in academic settings are thus suggested to raise EFL learners’ 
pragmatic awareness alongside their proficiency level. In other words, as learners level enhances, pragmatic aspects, 
besides linguistic issues, should be instructed to them via audio-visual activities which expose leaners to authentic 
materials. Although learners’ access to authentic language is either limited or is totally unlikely, the aforementioned 
teaching techniques, if systematically planned, may not only raise pragmatic awareness of learners, but increase 




The participants of this study were originally hundred L2 learners of English at four different language 
institutes at Bandar-Abbas province. To each L2 learner of English, at first, Oxford Quick Placement Test 
(henceforth, QOPT) was administered. The reason why we adopted OQPT was the fact that we were interested to 
have two proficiency levels, i.e., intermediate and advanced. Utilizing OQPT, finally 67 learners geared to the 
criteria we had in mind and outnumbered scores required for intermediate and advanced EFL learners. Since we 
were opted to have equal students at two proficiency levels, we randomly chose 60 out of 67 language learners and 
split them into proper proficiency levels according to the scores they indeed acquired. In other words, the criteria 
according to which leaners were placed at the perceived proficiency levels were their command of English which 
had been decided on according to the OQPT scores. The intermediate leaners were 30 EFL learners of English, (13 
males and 17 females) aged from under 18 to 36 years old. Advanced EFL learners of English, on the other hand, 
were 30 language learners (22 males and 8 females) ranging from 19 to 36 and even above. Both proficiency levels 
were chosen according to cluster sampling.  
 
2.2. Instruments 
The instruments adopted for the purpose of this study were OQPT and an Interactive Discourse Completion 
Task onto which an Emotion likert-scale was attached. The OQPT was utilized in order for the levels of the students 
to be realized. The interactive DCT was composed of six-binary situations onto each of which, an Emotion likert-
sclae was embedded. Each item of the 5 point Likert-scale, ranged from 1 (not at all agree/selfish/fair/responsible) to 
5 (very much agree/selfish/fair/responsible). 
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The five point Emotion likert-scale was attached to recognize the anger and selfishness with which the speech act of 
reprimand was made. Besides, the responsibility and fairness of the participants were measured through such scales 
in an attempt to provide contextual judgments for the responses jotted for each situation. 
    
2.3. Procedure 
Prior to the distribution of Discourse Completion Task, OQPT was run as to determine the proficiency level of 
the participants. Therefore, students were classified into intermediate and advanced levels. Then, checking with four 
language institutes again for the distribution of questionnaire, the researcher organized the time. On the whole, the 
data were gathered around two weeks and afterwards, the researcher started to elicit the strategies each participant in 
each situation utilized according to the production responses given by the two groups of respondents. Then, the 
production responses were attributed to admission of responsibility, intermediate responsibility, rejection of 
responsibility, managing the problem examples and other responsibility related examples. After coding and 
transcribing each of individual responses, they were categorized according to various principles and subcomponents 




3. Results and Discussions 
 
3.1. EFL learners ‘Proficiency Level and Strategy Application 
This figure reports on the role of proficiency and the reprimand response strategies used by EFL learners 
 
Fig 1. Proficiency and Frequency of Strategies utilized by EFL Learner 
 
    As figure 1 shows, for the intermediate learners, denying responsibility was highly favored (35.6% or 124 
cases); however, other responsibility related examples (5.7%) and IFID (6.3%) were among the least favored 
strategies. The advanced learners, in the same vein, made the highest use of denying responsibility (33.9%). IFID, 
on the other hand (7%) was the least utilized strategy among advanced EFL learners. Therefore, Chi-Square Tests 
revealed a statistically significant difference among two groups of EFL Learners (p=0.12<0.05). 
 
The main purpose pursued in this study was the investigation of reprimanding response strategies used by EFL 
learners. They are as follows: 
1. IFID  
2. Admission of responsibility  
3. Intermediate responsibility  
4. Denying responsibility  
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5. Other responsibility related examples  
6. Managing the problem examples  
 
 
The findings accentuated differences as to strategy use and frequency among intermediate and advanced 
EFL learners. Our findings do not support Kasper and Schmitt’s (1996) claim saying that EFL Intermediate and 
advanced learners have the same amount of strategies at their disposal and the fact that proficiency does not 
contribute to distinct and divergent strategy realization and utilization. Part of this discrepancy can be justified 
in terms of pure selection of intermediate and advanced EFL learners since homogeneity plays a vital role in 
acquiring the concise data and; therefore, as it has been observed differences are found. Attributing strategies to 
Spencer-Oatey’s framework, Intermediate learners claimed autonomy and, thus, refused to be controlled and 
also violated respect and involvement components more than did advanced EFL learners. Also, intermediate 
learners tried to ameliorate the problem by depicting empathy and taking an interactional line more than did 
their advanced counterparts. Advanced EFL learners, on the other hand, more frequently respected the cost-
benefit considerations and observed respect and involvement components. In addition they respected the 
identity face of the interlocutor by performing IFID more than did the intermediate leaners. 
The results of the five point likert-scale, on the other hand, display both intermediate and advanced EFL 
learners rated “very angry “scale as the highest and “not at all “as the lowest scale. Regarding the responsibility of 
participants, both intermediate and advanced learners chose “responsible” scale as the foremost one; however, the 
degree and percentage of “responsible” scale for intermediate learners was fairly larger than advanced learners. The 
minimum rate of occurrence was attributed to “not much responsible” scale for intermediate learners whereas the 
same is “not at all responsible “for the advanced learners. The lowest rate of occurrence concerning fairness degree 
of respondents is “very fair” scale for both intermediate and advanced learners. The highest scale, however, for both 
intermediate and advanced learners is “neutrality”. And finally, advanced learners evaluated “conceited “and 
intermediate ones “very much conceited” as the highest rate of occurrences regarding selfishness degree of the 
reprimanding person. The minimum rate of frequency for advanced EFL learners is “Very much conceited; 
however, the same for intermediate learners is “not at all conceited. Therefore, we come upon differing emotions 




The results of this study clearly show level of proficiency affects the performance of reprimand response 
reactions.  
The current research can serve as a base for future studies on reprimand response strategies among EFL learners 
following a rapport management perspective. Future studies on the current topic are, therefore, recommended in 
order to elucidate the results obtained and also to touch upon the reprimand strategies, besides reprimanding 
response strategies extracted in this study. Also, the results suggest opportunities for future studies on pragmatic 
failure which usually stems from pragmatic transfer. In other words, EFL learners might be linguistically competent; 
that is, they have an acceptable range of vocabulary items and can use grammatical structures property; yet, they fail 
to use the language proper to the context causing communication breakdown and even worse. To complete the 
second phase of this study, researchers are advised to gather the data associated with native English speakers and 
compare it with EFL learners reprimand response strategies simply to account for pragmatic failure which often 
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